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Background

 This is a research project ‘in progress’
 Undertaken for PhD studies Griffith University, Queensland
 Supervisor: Dr Steven Hodge
 Associate Supervisor: Dr Ray Smith

Research questions
How do VET practitioners develop advanced
skills?
Associate Questions
 How are advanced skills for VET practitioners understood?

 How can advanced skills be developed most effectively?
 What is the relationship between expertise and advanced
skills?

Purpose – why is this
important?
 There is considerable discussion on the adequacy of the
Certificate IV TAE as the minimum required qualification for VET
teaching.
 Robertson (2008, p. 19) argues that it is a preliminary qualification which
‘may provide the opportunity to develop the applied skills of a novice
but not expert teacher’
 The National Vocational Equity Advisory Council (2011, p. 30) regards
the TAE40110 as ‘inadequate’ as a base-level qualification for teaching
in the VET sector.
 Billett, Choy and Smith (2013) describe it as ‘lean initial preparation’ for
VET teaching, a view shared by Clayton, Myers, Bateman and Bluer
(2010)

Purpose – why is this
important?
 The capability of VET teachers is a prominent topic in
contemporary VET discourse (Harris, 2015)
 There is a well established link between the quality of VET
teaching and learner outcomes (Walker, 2012; Wheelahan &
Moodie, 2010).
 Multiple attempts have been made to categorise and assess
VET teacher’s skills and their skills development through various
capability frameworks, however these primarily focus on the
‘competent’ teacher in VET, rather than excellence.

 There is still no agreed position on how VET teachers develop
advanced skills (Mitchell & Ward, 2010).

Background
 Skills required by VET practitioners have changed over
time
 This is due to factors that affect most other professions
such as technology and globalisation
 Also due to the rapidly changing VET environment
susceptible to political and economic drivers
 While there has been some discourse on ‘Advanced VET
Practitioners’, the nature of advanced skills and how
they are developed has not been well established

Other relevant research
2001

Corben & Thomsen

•conducted a small scale study of 18 TAFE teachers in the North Coast Institute of TAFE
in New South Wales. They found that rather than simply demonstrating excellence in
practical skills demonstration, expert practitioners drew upon a ‘rich and complex
knowledge base’, and shared certain ‘attributes of excellence’ (p.p. 1-2)

2003

Chappell & Johnston

• used the term ‘new VET Practitioner’ to recognise the new raft of skills
required in roles that ‘extend beyond traditional teaching or training’(p. 8)

2006

Mitchell, Chappell, Bateman & Roy

• expanded upon the definition of the ‘new’ VET Practitioner, using the
term to refer to those in the sector who had developed a ‘hybrid mix of
educational and business thinking’ (p.24)

Other relevant research
2008

Mitchell

• described the emergence of an ‘Advanced VET Practitioner’, listing 14
skills and attributes demonstrated by these ‘exceptional’ versions of VET
teachers.
• Mitchell’s advanced VET practitioner reflects the utopic
interconnectedness of VET and industry, demonstrating ‘a deeper
knowledge of both education and industry, and the skills to customise
training and develop business solutions to a wider range of clients’ (p. 8)

2016

Smith & Yasukawa

• current Australian Research Council Linkage project which is investigating
the impact of VET teacher qualifications on quality, however its purpose is
not to explicitly identify advanced skills.

The ‘instrumentalisation’ of VET
practice
Multiple attempts that have been made to categorise and assess
VET teacher’s skills and skills development through various
capability frameworks:
 The JMA Analytics Model of VET Capability Development
(Mitchell & Ward, 2010)
 The VET Practitioner Capability Framework (IBSA, 2013)
 Professional Standards for Vocational Education and Training
Practitioners (Queensland College of Teachers, 2015)

 VET Teaching Capability Framework – still in draft (LH Martin
Institute, 2016)

The ‘instrumentalisation’ of VET
practice

 ‘Instrumentalisation’ – breaking down the process of
‘Advanced teaching practice’ into discrete sets of skills
 The effects of this process may be seen in the frameworks and
capability statements developed to describe VET teaching
skills
 While this process and the resultant frameworks may serve to
identify the skills required of the ‘competent’ teacher in VET,
they do not necessarily help to identify the ‘excellent’ teacher
or those with advanced skills.
 Problematic? More on this later

Methodology
 Multiple case study methodology
 Four cases: 3 TAFE Queensland ‘regions’, 1 case will be a large
private RTO
 Data collected from narrative interviews with managers and
practitioners with advanced skills

 Data from each organisation/region analysed to identify
themes and to develop the case
 Cross case analysis undertaken to identify similarities and
differences (relative to the research questions)

Progress and emerging
findings
This presentation focuses on the findings emerging from a
comparative analysis of two cases – two different TAFE
Queensland ‘regions’

Emerging findings:
 Some skills are considered advanced irrespective of
educational sector or training context
 Some ‘advanced skills’ are highly contextual (organisationspecific) and their recognition and development dependent
upon the focus, strategic direction and goals of the
organisation

Non-contextual advanced skills
Knowledge of pedagogy
Knowledge

Knowledge of the curriculum
Pedagogical content knowledge
(Shulman, 1987)

Teaching skills

Educational design skills

Attributes

Skills

Communication and interpersonal
skills
A ‘passion for teaching’

Contextual advanced skills

Contextual Advanced Skills:

 These are the skills that are recognised as ‘advanced’
but which VARY according to the strategic goals,
direction and language of the RTO

Contextual skills- Case 1

Example 1:
Case 1 is currently implementing a new ‘team leader’ initiative,
part of a strategy to restructure the way that teaching teams are
managed and led, to improve quality and productivity.
The language around advanced skills in this organisation is
focused on: leadership skills, accountability, high level
communication skills, mentoring skills etc

Case 1: Manager’s language and
perception of advanced skills
 ‘….when I look at the Advanced Practitioner, it’s not
somebody who’s loud and says, “I’m an Advanced
Practitioner”, but somebody who, under testing conditions can
actually do what they say they’re going to do, say what they
need to say, write what they need to write.’ (Case 1, Manager)
 ‘…to me, and my experience in the VET sector, the advanced
skills are around…the leadership of teams, mentoring skills of
other teachers, being able to work across vocational areas,
certainly having an accountability…so having teachers or
experienced teachers that are prepared to step up and be
accountable and be leaders within the organisation within
teaching teams’ (Case 1, Manager)

Contextual skills – Case 2

Example 2:
Case 2 has a strategic focus on providing high quality (and highly
productive) online or blended delivery for all programs.
The language around advanced skills in this organisation is
focused on innovation, teaching in multiple delivery modes, skills
to use technology

Case 2: Manager’s language and
perception of advanced skills
The perception of advanced skills in this case has changed over time:
 ‘From our point of view, we are so IT focused at the moment and a
lot of the skilled practitioners that have been around for a long
time have no concept of how to facilitate and motivate a student
through an online delivery modality.’ (Case 2, Manager)
The perception of advanced skills in this case is not necessarily related
to years of VET teaching experience:
 ‘You could have a new person in here that learns the VET
background quite quickly in one or two years but brings with them
IT skills that are more advanced than those who have been here
for many years… because they bring that to their classroom and
their students.’ (Case 2, Manager)

Case 2: Manager’s language and
perception of advanced skills contd…

As needs and perceptions of advanced skills change, those who
are currently regarded as ‘Advanced’ may not be if they don’t
‘keep up’:
 ‘So the student has to be pretty savvy these days, and the
teacher has to be super savvy to develop those techniques to
do great teaching in the online mode. These dinosaurs [longterm teachers] haven’t kept up, it hasn’t been necessary for
them to reach that level.’ (Case 2, Manager)

The influence of context
 Clandinin and Connelly (1995) talk about the impact of the
'funneling' process - the type of information, messages
funnelled into the school and the way the funnelling
happens....the stories that are told and retold (by teachers and
about teachers).

 They use a metaphor of ‘professional knowledge landscape’
because it allows a focus on the impact of 'space, place and
time‘ and recognises that professional knowledge is composed
of many different components and influenced by many things.

Contextual skills and the funnel
Space – the
context, macroinfluences
Place – the RTO,
the team, the
industry

Goals and
strategy
Language

Reward and
recognition

Contextual advanced
skills

Time – trends,
technology,
changing values
and beliefs

Teacher’s views and the impact of
the funnelling process

 Some teachers explained that
their ‘advanced skills’ were not
always considered advanced or
valued by managers or their
peers until the strategic view or
direction of the Institute was
aligned
 The funnelling process – the way
that views are recognised,
rewarded, discussed – plays a
role in perception and
language….the stories that are
told and heard…

‘…you know when you
are an early adopter you
are swimming against
the tide. The critical
mass is changing, so now
all of a sudden you are
really in favour.’
(Teacher, Case 2)

‘….what I think as being
advanced and what I think
management sees as
advanced practice, or
value, are two different
things...’
Teacher, Case 1

Some teachers expressed a
conflict between the
managers’ perceptions of
advanced skills and the
views of teachers.
This had an impact on the
types of skills that the
teacher ensured were
‘visible’ to management
and others.

Teacher’s views
 For many
teachers, the
focus was on
the learners and
the outcomes
for the learners.
 Some were
critical that the
frameworks and
capability
statements did
not focus on this

‘…. whichever mode it is, whether
it’s blended, online, face-to-face,
we came here to be teachers…
and that is the key to everything
we do here, now, and in the
future. Everything we market,
everything we sell, everything we
have and everything we do;
without that real engagement
that links to a successful student
outcome, we have nothing.’
( Teacher Case1)

Further work

 Problematising the ‘instrumentalisation’ of teaching: the idea
that good teaching practice can be broken down and
measured in terms of discrete sets of skills, knowledge,
attributes and behaviours.
 Exploring alternative methods of conceptualising advanced
skills in VET teaching

Alternative ways of conceptualising
advanced skills in VET teaching

Teaching as a ‘calling’ which is difficult to categorise and
measure (Hansen, 1995)
•

Teaching is a vocation – more than a job

•

The work is larger than fulfilling its discrete requirements

•

A sense of vocation can only come to life in a social practice

‘I guess you can say, it is kind of a calling, not just a profession.’
(Teacher, Case 2)

Alternative ways of conceptualising
advanced skills in VET teaching
Donnelly 1999
 The idea of ‘being in’ teaching (comparable to Heidegger’s
Dasein (being-there)

 Concernful ‘being-with’ should be at the basis of good
teaching practice
 Being ‘in teaching’ is a balance of ‘the theoretical, the
reflective and the instrumental’
 Recommends that teachers should ‘look very hard and
critically at demands for an increased emphasis on
instrumentality’ which may inhibit ‘being-with’

Closing
Next steps:
 2 more cases to study

 Further explore the problem of instrumentalisation and its
potential impact on VET practice
 Further analyse the importance of context in the way that
advanced skills are identified, recognised and developed.
 Investigate alternative ways of conceptualising advanced skills
in VET teaching
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